This paper analyzes the robustness of the analysis of the English language proficiency of immigrants with respect to alternative definitions of English proficiency. The data are for males and females from the two panels of the Legalized Population Survey (LPS) of aliens who received amnesty under the 1986 Immigration Reform and Control Act. The variety of English language proficiency variables includes self-assessed overall speaking skills (the census question), speaking and reading skills in specific situations, perceptions as to whether language skills limit job opportunities, and measures of speaking and reading proficiency at work. The language proficiency model (based on exposure, efficiency and economic variables) is robust across definitions of proficiency.
2 The data are not ideal, however, for treatment as a longitudinal data set because of changes in the format of certain key questions. For example, post-high school education was reported by years of schooling attended in the 1989 survey and by "qualifications", measured by degrees received (e.g. "Bachelor's Degree", ..."Master's Degree") in the 1992 panel.
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The studies to date have been based largely on self-reported measures of language skills that have a general focus. For example, in the 1990 U.S. Census respondents who spoke a language other than English at home were asked to report their English-speaking proficiency as "Very Well", "Well", "Not Well" or "Not at All". The extent to which the responses to this type of question carry over to particular situations is not known. For example, a person who self-rated his English skills favorably in response to a general, context-free, question such as in the Census may report differently when asked about language proficiency in a given situation, such as the ability to speak to a doctor or a sales clerk. Moreover, the language skills that may matter for economic well-being may be the specialized language of the workplace, and the determinants of such language skills may differ from the factors that affect general language usage. Indeed, given the ordering of the language questions in the Census, respondents may interpret the fluency question as referring to fluency in speaking English at home. A study of language proficiency at work may provide a more relevant focus for analysis of labor market outcomes.
This paper uses data from the Legalized Population Survey (LPS) to analyze a range of
measures of the language skills of "legalized aliens", that is, aliens who received amnesty under the 1986 Immigration Reform and Control Act. Included are a general measure of speaking proficiency, self-assessed speaking and reading proficiency in particular situations, perceptions of whether language skills are impeding job opportunities, and speaking and reading skills in the workplace. These data are in the form of an initial survey (1989) and a follow-up survey (1992) of a sub-set of the initial group of respondents.
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In Section II the data on language skills in the LPS are presented in the form of crosstabulations. It is shown that the information on language skills is internally consistent. In Section III a model of language acquisition is outlined. Estimates of this model are obtained in Section 3 Approximately 1.3 million other individuals applied for legal status under the seasonal agricultural worker (SAW) provisions of the 1986 Act. The SAW applicants could obtain legal status with as little as 90 days of employment in perishable crop agriculture in the year ending May 1, 1986, or in the three year period ending May 1, 1986 . The application data indicate that the SAW applicants were predominantly young adults (68 percent between ages 20 to 34), male (82 percent), of Mexican origin (also 82 percent), employed in fruit and vegetable agriculture (76 percent of those with a sector reported), working in California (53 percent) and Texas (11 percent), with a short duration in the U.S. (Immigration and Naturalization Service, 1991) . We are not aware of any systematic surveys of the SAW population.
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IV. Several measures of language proficiency are used in the study of the 1992 data in order to test the robustness of the model to the definition of the dependent variable. The results from application of the model in 1989 and 1992 are compared, and the comparison used to highlight salient features of the development of language skills over the three-year period. Models of the perceived English reading and speaking proficiency in the workplace are also estimated. The econometric analysis is based on ordinary least squares with a correction for heteroscedasticity in the residuals and ordered probit analysis. Section V summarizes the study and draws conclusions.
II. DESCRIPTIVE ANALYSIS OF LANGUAGE SKILLS
The analyses reported in this paper are based on the Legalized Population Survey Public Use Sample, made available by the Immigration and Naturalization Service (INS) . This data set contains information on 6,193 aliens who attained temporary legal status under Section 245(A) of the Immigration Reform and Control Act of 1986. To qualify under the provisions of this Act, aliens must have lived in the United States "continuously" in an illegal status since before January 1, 1982, and they had to apply to the Immigration and Naturalization Service for the temporary legal status which would after one year result in permanent legal (resident alien) status. Approximately 1.8 million persons qualified for temporary legal status under these provisions. 3 Most applications were filed between May 1987 and May 1988. The sample drawn from this 4 population was collected using a two-stage stratified cluster design. 4 Only individuals 18 years or older were interviewed. Interviews were conducted in the first half of 1989. The sample contains data on demographic characteristics, language proficiency, immigration details (number of times entered the U.S., year of entry, reasons for staying in the U.S., reasons for leaving the U.S., country or region of citizenship), state of residence in the U.S., employment prior to entering the U.S. and in the U.S., family composition, health, use of social services, education, income, among other variables (Westat, 1992 Approximately two-thirds (4,012 individuals) of the original sample were re-interviewed in 1992 based on random sampling with some sample attrition. The second panel from the LPS covers a range of aspects, many of which build upon the information collected in the first panel in 1989. For example, information on labor market activity, education undertaken since applying for temporary legal residence, and language proficiency was collected. The information on language use in the second panel of the LPS is more comprehensive than that contained in the first panel, which was analyzed in Chiswick and Miller (1997a) . For example, information was collected on English proficiency using a question similar to that used in the 1990 U.S. Census where English speaking skills are categorized as "Very Well", "Well", "Not Well" or "Not at All". Information was also collected in a form similar to that used in the first panel of data on the respondent's ability to read and speak in English in specific circumstances (e.g., whether the respondent could 5 All respondents in the 1989 survey were asked these six questions.
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speak in English to a doctor). In addition, qualitative information was collected on whether the respondent's English-speaking skills were believed by the respondent to limit job opportunities, the respondent's participation in English language classes, and the respondent's use of English in the workplace. These data provide the basis for the detailed analyses presented in this study.
The way the responses to the various English language usage questions are treated, however, is conditioned by the "skip" patterns in the questionnaire. For example, respondents were first asked whether they spoke a language other than English at home. If respondents spoke only English at home then English fluency was assumed and no further questions on language skills were asked. However, respondents who spoke a language other than English were asked whether their English skills had limited their job opportunities (compared to persons born in the U.S.) and how well they speak English. As previously noted, the latter question is similar to that in the U.S.
Census, with responses being coded as "Very Well", "Well", "Not Well" or "Not at All".
Individuals reporting that they spoke English "Very Well" were not asked further information on their language skills. Those who reported their proficiency in English as "Well", "Not Well" or "Not at All" were asked six questions relating to their language fluency in specific circumstances. 6 Recent research in Canada has shown that proxy indicators such as those used in this study match up reasonably well with information from direct literacy assessment surveys. This research, however, suggests a role for combinations of proxy indicators (see Neice and Adsett (1994) ).
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To accommodate the skip patterns in these data, for the purposes of this study all individuals who speak only English at home (four percent of the sample) are held to speak English "Very Well" and be able to read and speak English in the specific circumstances listed. All individuals who self-report their English speaking proficiency as "Very Well" (ten percent of the sample) are held to also be able to read and speak English in the specific circumstances listed. In all other cases (86 percent of the sample) the assessment of English proficiency in the six specific situations listed is determined strictly by the data.
Respondents who were working were asked how much they communicate in English in the workplace. Individuals who did not use English at work "all the time" were asked whether they could read (where required) and understand work-related manuals and written instructions in English, and (where required) communicate with their supervisor/in business in English. In this instance individuals who used English at work all the time are assumed to be able to read workrelated materials and to be able to communicate in English in the workplace.
A number of issues are addressed in this descriptive overview. First, are the responses to the general, Census-type question on language skills and the responses to the specific questions consistent? The answer to this question is important as a number of researchers have reservations about the accuracy of self-reported language fluency (see, for example, Charette and Meng (1994) ).
6 Using alternative measures of the type reported here provides a way of assessing the reliability of this information. Second, do the levels of English speaking and reading skills in the workplace diverge from those in general usage? Third, how has language proficiency changed between the two "panels" of data (1989 and 1992) ? Both the development of language skills, and the atrophy of skills, may be considered. Respondents were also asked to report how much they speak English at work. Possible responses (with percentage distributions in parentheses) were: "All the time" (30.8 percent);
"Most of the time" (14.6); "One-half of the time" (15.3); "Very little" (24.1) or "Not at all" (15.1).
These data indicate a solid core of individuals using English at work, and also a considerable proportion reporting very little or no use of English at work. Among those who did not use English all the time, around two-thirds reported that they could read manuals written in English, with equal proportions of the balance of the relevant population indicating they could not read manuals written in English or were not required to be able to do this. The percentage distribution across response categories to the question on the ability to communicate with supervisors/in business in English is similar to that for the question on the ability to read manuals written in English. Table 3 lists information on the percentages responding in the affirmative to the specific questions in 1989 and 1992, together with the net changes over this period. The data show that there was a net improvement of around three percentage points in English-reading proficiency, and between five and six percentage points in English-speaking proficiency. Given the absence of comparable "panel" data sets, assessment of the improvement in English proficiency is difficult.
These net improvements are, of course, the result of improvements of some individuals and deteriorations for others. According to Table 4 , between 26 and 36 percent of the group that self-reported that they could not read or speak English in the situations described in 1989
reported that they could read or speak English three years later. Between 11 and 15 percent of individuals reporting that they could read or speak English in specific situations in 1989, however, indicated that they could not do so three years later. The characteristics of this group will be analyzed in further detail below.
Of particular interest is whether there is any evidence that atrophy provides an explanation for the changes between "proficient" and "deficient" over the three year period. That is, just as labor market skills may atrophy during periods of absence from labor market activities, English reading and speaking competency may also deteriorate when these skills are not practiced. On the other hand, it should be noted that the modal proficiency categories in 1992 of those whose selfreported status changes from proficient to deficient is "not well". Hence, it is possible that what is being recorded in the data is simply a slight change in the degree of dominant language proficiency or a slight change in the benchmark by which they assess their own skills with a greater exposure to the labor market and life in the U.S. Indeed, if legal status results in a greater sense of security and hence greater involvement with the general society rather than an ethnic linguistic enclave, there may be a tendency towards a downward assessment of language skills.
III. THE LANGUAGE MODEL
The models of language fluency that are estimated in this section are based on the model proposed by Chiswick and Miller (1992 , 1995 , 1997a , 1997b . This model is structured around three main sets of conceptual variables: economic incentives, exposure and efficiency. The empirical measures of these conceptual variables are discussed in detail in Chiswick and Miller (1992 , 1995 , 1997b .
The schema of the language model may be described as:
where LANG is a measure of the alien's fluency in the dominant language. The empirical counterpart of this conceptual equation used in the study of the LPS is a modification of the model and is outlined in Chiswick and Miller (1997b) 
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of the adjustment process appears to involve the learning of English. This is presumably due to the interactions that come about as part of every-day life in the country of destination, as well as specific investments that are made in language training, such as "English as a second language"
programs. It is expected that a similar process is relevant for legalized aliens and, therefore, that language skills will improve with duration of residence in the U.S., even when they were in an illegal status (Chiswick (1991) ). To capture the non-linear effect, that is, that duration has its largest impact on language skills in the first few years and its marginal effect diminishes over time, duration of residence is entered in the model in quadratic form.
Age and educational attainment are expected to impact on the individual's efficiency in learning English. It is well established in the linguistics literature (see, for example, Long (1990)) that the very young have a superior ability to acquire language skills. Such an ability may also reside in those who are better educated. The greater efficiency in language acquisition of the better educated may arise because they have a greater mastery of their mother tongue and are more efficient in learning new concepts and new terminology. Or it may be that those with greater ability have a lower cost and greater benefits from investments in both schooling and language capital. Furthermore, those with schooling in the destination would be expected to be more fluent in the destination language as fluency may be a prerequisite for school enrollment and the destination schooling itself would enhance fluency.
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The minority language concentration variable is included in the estimating equation to capture an ability to avoid exposure to English per unit of time in the destination. It has been measured in several previous studies by the extent to which the individual's mother tongue is spoken in the area in which the respondent lives, whether by immigrants or natives. It is hypothesized that the greater the extent of this phenomenon, the easier it is to avoid using English, and hence the poorer the English language skills.
9 Since marriage to a U.S. citizen would result in the nearly automatic award of legal resident alien status, the pre-1987 spouses of the respondents in the LPS were presumably not U.S. citizens.
10 The data available preclude identifying the birthplace of the spouse.
11 One of the most interesting is the effect of children on parental language fluency. See, in particular, Chiswick and Miller (1992 )(1995 )(1997b for an analysis using Census data and Chiswick and Miller (1997a) for an analysis using the LPS.
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Marital status is likely to impact on language skill in a number of ways. Where the person was married prior to entry into the U.S. the person would typically share a mother tongue with the spouse. 9 In this situation, opportunities for conversations in that mother tongue within the home substitute for conversations in English, and thus both reduce the need to learn English and limit the learning-by-doing that may otherwise take place. However, where the individual married after arrival in the U.S., it is more likely that they married a person not monolingual in their origin language. This would tend to enhance the individual's proficiency in English.
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The preceding discussion has focused on the key determinants of English language fluency.
A host of other variables can be included in the analysis, but are not included here as they are not germaine to the general discussion and some have been considered elsewhere.
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IV. ESTIMATES OF THE LANGUAGE MODEL a) Preliminary Estimations, 1989
Table 5 contains the means and standard deviations of the variables for the initial sample ("full sample") interviewed in 1989 and the sub-sample interviewed in 1992. It is readily apparent that the two samples are quite similar. Hence, even though only approximately two-thirds of the initial sample was in the second panel, the individuals included in the second survey appear to be broadly representative of the initial set of respondents.
Another way of assessing whether the respondents included in the follow-up survey are representative of all respondents in the initial sample is to estimate models of speaking and 12 These equations are estimated using ordinary least squares. When the dependent variable is a dichotomous variable, the results of least squares regression are to be interpreted as a linear probability model. The problem of heteroscedastic residuals that usually arises when there is a dichotomous dependent variable is minimized using White's (1980) heteroscedasticity correction technique.
13 There is, however, one noteworthy difference in the results for reading among males: the minority language concentration variable, which is at the margin of significance in the estimations derived for the full sample, is insignificant in the equation estimated on the sub-sample of individuals in the second panel. It is possible that this is a form of selection bias. An additional and possibly related difference is observed in other specifications. When equations that include a variable recording whether the alien had entered the U.S. more than once prior to the application for temporary legal status are estimated, the coefficient on this variable is negative and statistically significant for both males and females when all respondents are considered. But when only those respondents represented in the follow up survey are considered, the variable is negative and statistically significant for females, but insignificant for males. Multiple entries suggest less total time in the U.S. when years since migration is held constant. It also suggests a less permanent attachment to the U.S. and hence a smaller investment in U.S. specific human capital. English language skills may also atrophy during periods of absence from the U.S.
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reading fluency for the two groups using only the data collected in 1989.
12 Table 6 for males and The comparisons contained in Tables 5, 6 and 7 indicate that the data for 1992 provide a solid basis for study of the determinants of language skills. As a result, a number of equations are estimated using the 1992 data with different definitions of the dependent variable. These show that the main findings from the analysis are not sensitive to the choice of the measure of language proficiency. Then, the results from analysis of the data in 1992 are compared to the results for 1989. The changes in mean levels of language fluency (reading skills, speaking skills) between the three years are decomposed into a component that is due to changes in duration over the three 14 It will be apparent from the data in Table 1 that it is not possible to alter the definition of "proficient" under the Census-style language skills question to generate a mean level of fluency similar to the mean response to the question on English speaking ability in a specific situation.
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years and to changes in other characteristics of the sample between the two surveys, as well as a component attributable to changes in the way that characteristics affect language skills. Finally, the determinants of workplace reading and speaking proficiency among those who work are analyzed.
b) Language Use at Home, 1992
Tables 8 and 9 list, for males and females, respectively, estimates of models using the 1992 survey data of English-speaking skills, where the analyses differ by the definition of the dependent variable for the same set of explanatory variables. In the specifications in columns (i) and (ii) the dependent variable equals unity for those who are able to use English in a specific situation: to converse with a doctor, nurse or teacher (column (i)), or to be able to read a newspaper written in English (column (ii)). In column (iii) the focus is on a measure of English-speaking proficiency:
Those who speak English only at home or speak English "Very Well" or "Well" in contrast to those who speak a language other than English at home and speak English either "Not Well" or "Not at All". In column (iv) the measure of English proficiency differentiates individuals who report that (compared to individuals born in the United States) their English-speaking skills did not limit their job opportunities from those who felt that it did limit job opportunities.
The mean value of the dependent variable differs appreciably across the alternative measures of proficiency in English. Thus, while only 38 percent of the male sample stated that they either spoke only English at home or, where a language other than English was spoken, they spoke English either very well or well, as many as 74 percent of males reported they were able to converse with a doctor, teacher or nurse; a difference of around 35 percentage points. Among females, the mean values of the different measures of English proficiency differ by up to 30 percentage points.
14 Despite the differences in means, the main feature of the results in Tables 8 and 9 is the broad consistency of the estimated effects across the various definitions of the dependent variable. For example, among males, the partial effect of age at migration on language proficiency varies between -0.007 and -0.010. It is highly significant in each case.
There is a noteworthy difference only in the case of the minority language concentration variable for the equations estimated for males. It is not statistically significant in the one equation that examines reading skills. As argued in Chiswick and Miller (1997a) , the detrimental effect on English skills of residence in an area with a relatively large representation of individuals speaking the same non-English second language as the respondent comes about because speaking requires the active participation of a second person. Reading does not require this and hence it is expected that this neighborhood factor would be far less important in the case of reading skills than for speaking skills.
c) Comparing Language Skills in 1989 and 1992
Tables 10 and 11 present for males and females, respectively, models of English speaking and reading skills for 1989 and 1992. Table 10 reveals that the partial effects estimated for males for the two time periods are remarkably similar: the one difference is that the minority language concentration variable has a reduced impact on speaking proficiency in 1992. This may arise because the adverse partial effect of residing in a linguistic enclave diminishes with years of residence (see Chiswick and Miller (1995) ) and, by definition, the duration of residence of each member of the sample increased by three years.
The estimates of the models of English speaking and reading skills for females (Table 11 ) are also quite stable over the panel.
Tables 10 and 11 also include information on the mean level of the measure of proficiency in each year. Proficiency in speaking and in reading English increased over the three year interval, although the percentage point increase was larger for males than for females. Thus, English speaking skills among males improved by 6.7 percentage points over the three year period, while males' English reading skills improved, on average, by 2.9 percentage points. For females, the comparable improvement in mean speaking skills was 3.2 percentage points, and that for reading skills 3.2 percentage points.
The changes in language skills over the three-year period can be analyzed using a Blinder (1973) decomposition. The Blinder technique allows the mean values of two variables that have been analyzed using least squares regressions to be decomposed into components due to changes in the mean values of explanatory variables in the least squares regression ("due to changes in characteristics") and a component that arises because the relationships between the dependent and explanatory variables change between the two points of comparison ("unexplained" changes). In the current context, the first component can also be thought of as the part of the change over time that is predicted by the model, while the second component is a prediction error.
The decomposition in Table 12 shows that two-thirds of the change in English-speaking skills among males and all the change in English-reading skills among males would have been predicted by the model. The principal determinant is duration of residence. When the model in Table 10 for males is used to predict the change in skills associated with three extra years of residence (increasing both age and duration by three years), an improvement is obtained in speaking skills of 2.5 percentage points and in reading skills of 2.0 percentage points.
Among females the picture is less clear. Both speaking and reading skills actually improved by around three percentage points, yet they were predicted to improve by about seven percentage points. Hence there is an unexplained differential between prediction and actual outcome of four percentage points. The reason for the prediction of such strong growth in language proficiency is the powerful effect of duration of residence among females. For females, the partial effect of duration of residence on English speaking skills is 2.2 percentage points per year, evaluated at 15 years of residence. This point estimate is almost 50 percent greater than for males. The reasons for the gender differential are unclear, however, the differences in effects by gender are not statistically significant.
It is interesting, however, that the duration of residence effects for males and females are much more similar in the estimations based on the Census-type English proficiency questions.
This question has a more stringent criterion for proficiency than the measures of fluency considered in Tables 10 and 11 (see the mean values in Tables 8 and 9 ).
Further insights into the effect of duration of residence on English proficiency among males and females can be gained by estimating an ordered probability model of language proficiency which allows the dependent variable to take any of the four categories provided in the data, namely that the respondent speaks English "Not at all", "Not well", "Well" or "Very well". This is a more flexible approach to modelling that allows language shift to be analyzed more closely.
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The results from this model can be used to predict the probability of being in each of the four language categories for individuals defined by given sets of characteristics.
16 Table 13 lists predictions for legalized aliens who have the mean levels of characteristics (education, age, etc.) other than duration of residence. The duration of residence of the particular set of individuals is given in the left-hand column.
It is apparent that while females have a consistently lower level of proficiency than males in this population, the broad patterns of the positive effects of duration of residence on the language skills exist for both males and females. The improvements in language skills with duration of residence occur across the board.
A final issue concerning the changes in language skills between 1989 and 1992 is the considerable number of respondents who reported a deterioration in their language proficiency over the three-year period (Table 4) . Analysis of this skill deterioration using the language attainment model shows that loss of speaking skills occurs among older, less-well educated males and females, while loss of reading proficiency is concentrated among the less-well educated.
Thus, it is the more fluent members of groups with lower than average language skills in 1989 that were more likely to show a deterioration in these skills. This suggests that reporting error in 1989
and a regression to the mean may be partially responsible for the "loss" of language skills. An alternative explanation may be that with legal status came greater contact with the general society, as distinct from the ethnic enclave, and with it a downward reassessment of self-evaluated language skills. Finally, one cannot rule out a true atrophy of skills among some respondents.
Atrophy would be expected to be greater among those living and working in a linguistic enclave, which would be more likely among those with lower levels of education.
d) Language Use at Work
As noted above, the LPS follow-up survey contains information on legalized aliens' ability to read and speak English in the workplace. Table 14 presents models of English proficiency based on the workplace English information. These estimates show that, for both males and females, English proficiency at work is negatively associated with age at migration, and is positively associated with educational attainment and years since migration. However, neither workplace reading proficiency nor workplace speaking proficiency is significantly affected by the minority language concentration variable. That is, the specialized vocabulary of work is not affected by the residential neighborhood language composition. This result has intuitive appeal, and adds to the confidence one can place in the model of language proficiency.
V. SUMMARY AND CONCLUSION
Language attainment is an important aspect of the immigrant adjustment process in all Western countries. It has been modelled extensively in recent years (see Beenstock (1993) , Chiswick (1991) , Chiswick and Miller (1992 ,1995 ,1997a ,1997b , Dustmann (1994) ). The typical approach in these studies is to create a single index of destination language proficiency and to study the distribution of this variable using probability models. It has been shown for the U.S.
that English language skills are greater among the better educated, among those who migrate while young, among those who married after migration, and among those who reside outside areas of concentration of immigrants with whom they share a mother tongue. English language skills have also been shown to vary directly with the physical distance of the country of origin from the U.S., and inversely with the expected propensity for return migration and with the linguistic distance between English and the immigrant's mother tongue. This process of language attainment appears to be remarkably robust across countries and for different time periods (see in particular Chiswick and Miller (1995) ).
This paper investigates whether the findings from the study of language proficiency among Estimates of models of language proficiency for the same individuals at two time periods, 1989 and 1992, are also derived in this study. Viewed as two cross-sections, the results are stable over time. Moreover, on average, language proficiency increased over the period in a manner consistent with the estimated model. Study of the change in language skills between 1989 and 1992, however, reveals "atrophy" of skills among a number of aliens. The individuals whose
English skills deteriorated tend to be the more fluent members among the relatively old and lesswell educated. It is unclear whether the deterioration in English language skills is a true atrophy effect (perhaps) from lack of use of English language skills from living in a linguistic enclave, or is due to reporting errors and a regression to the mean. These findings suggest that English language skill retention needs to be considered along-side skill development in future research.
Long, Michael H., (1990 Dependent Variables: Speaking = the ability to speak in English with a doctor, nurse or teacher; Reading = the ability to read and understand a newspaper written in English.
Source: Legalized Population Survey, Immigration and Naturalization Service, Department of Justice. Dependent Variables: Speaking = the ability to speak in English with a doctor, nurse or teacher; Reading = the ability to read and understand a newspaper written in English.
Source: Legalized Population Survey, Immigration and Naturalization Service, Department of Justice. Dependent Variables: Speaking Ability = the ability to speak in English with a doctor, nurse or teacher; Reading Ability = the ability to read and understand a newspaper written in English; Speaking Proficiency indicates the individual speaks only English at home or, where a language other than English is spoken, English is spoken either "Very Well" or "Well"; Does not Limit Job Opportunities indicates that the respondent did not see his language skills as limiting job opportunities in the U.S.
Source: Legalized Population Survey, Immigration and Naturalization Service, Department of Justice. Tables 10 and 11 and sample means. Dependent Variables: Speaking = the ability to communicate with job supervisor/in business in English; Reading = the ability to read and understand work related manuals and written instructions in English.
Source: Legalized Population Survey, Immigration and Naturalization Service, Department of Justice.
